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Abstract 
Motivation is a critical driver in achieving sustainable 
education, fostering long-term engagement, and ensuring 
academic success for students in higher and tertiary 
education institutions. In the context of higher and 
tertiary education, students with sensory disabilities face 
unique challenges that can hinder their academic 
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progress and holistic development. This paper explores 
the pivotal role motivation plays in addressing these 
barriers and fostering an inclusive educational 
environment. By examining intrinsic and extrinsic 
motivators, such as personalized learning approaches, 
accessible resources, supportive faculty, and peer 
collaboration, the paper delves into how motivation can 
serve as a catalyst for unlocking the potential of students 
with sensory impairments. Sustainable education in 
higher and tertiary institutions aims not only to impart 
knowledge but also to cultivate lifelong learners who are 
resilient, adaptive, and capable of contributing to society 
in meaningful ways. Anchored in a robust theoretical 
framework, including Self-Determination Theory, 
Expectancy-Value Theory, Goal-Setting Theory this 
study provides a comprehensive examination of how 
these theories inform motivational strategies in higher 
education. Using a mixed-methods approach, the 
research incorporates case studies and empirical data to 
identify effective strategies for enhancing student 
motivation. The study highlights the need for institutions 
to adopt sustainable practices that empower these 
students, ensuring equitable access to education, skill 
development, and long-term academic success. The 
integration of assistive technologies, inclusive 
pedagogies, and motivational strategies not only 
enhances learning outcomes but also contributes to the 
overall sustainability of the education system. Through 
targeted interventions and an understanding of 
motivational drivers, higher education can become a 
transformative force for students with sensory 
disabilities, paving the way for a more inclusive and 
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resilient educational future. The paper concludes with 
practical recommendations for educators, policymakers, 
and stakeholders to enhance motivation within higher 
and tertiary educational settings. These include 
implementing motivational training programs for 
educators, developing curricula that align with students' 
interests and goals, and adopting inclusive educational 
policies that support diverse learning needs. Prioritizing 
motivation can help higher and tertiary educational 
systems achieve greater sustainability, ensuring that all 
students have the opportunity to thrive and succeed. 
 
Key words: Motivation, Sustainable education, Sensory 
          disabilities, Inclusive education, Assistive 
          technologies, Intrinsic and extrinsic   
          motivators 
 

Introduction 

The pursuit of higher and tertiary education is a crucial 
milestone for students in Zimbabwe, offering a pathway 
to personal growth, economic empowerment, and social 
mobility. However, for students with sensory disabilities, 
including those with visual impairment and hearing 
impairment, accessing and succeeding in higher 
education remains a significant challenge. In Zimbabwe, 
these students face a multitude of barriers that hinder 
their full participation in higher education, including 
inadequate infrastructure, lack of assistive technologies, 
limited access to specialized support services, and 
societal attitudes that contribute to marginalization. 
These barriers not only limit their academic potential but 
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also restrict their ability to contribute to the country's 
economic and social development. 

The importance of creating an inclusive and supportive 
educational environment for students with sensory 
disabilities cannot be overstated. In Zimbabwe, where 
the education system is striving to achieve greater 
inclusivity and sustainability, it is essential to understand 
the complex interplay between motivation, accessibility, 
and academic success. This study seeks to explore the 
pivotal role motivation plays in empowering students 
with sensory disabilities to overcome barriers and 
achieve academic success. By examining the experiences 
of students with sensory disabilities in higher education, 
this research aims to identify effective strategies for 
enhancing student motivation and promoting inclusive 
educational practices. 

The central research question guiding this study is: How 
do motivational factors influence the academic success 
of students with sensory disabilities in higher education 
in Zimbabwe? Subsidiary questions include: What are 
the primary challenges faced by students with sensory 
impairments in higher and tertiary education institutions? 
How do institutional factors, such as teaching methods 
and support services, influence the motivation of 
students with sensory disabilities to learn? And what 
specific intervention strategies can be implemented in 
higher and tertiary education institutions to enhance the 
motivation and academic success of students with 
sensory disabilities? 
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Significance of the Study 

This study holds significant importance as it addresses 
critical gaps in the higher and tertiary education systems 
for students with sensory disabilities. Through a focus on 
both intrinsic and extrinsic motivation, this study 
underscores how motivation can unlock the potential of 
students with sensory impairments, empowering them to 
overcome barriers and succeed in academic settings. The 
university’s 5.0 curriculums give significant steps 
towards providing inclusive and equitable education for 
all students, including those with sensory disabilities. 
However, the success of this curriculum depends on 
various factors, including the motivation of students. 
This study on motivation is crucial in relation to the 
updated curriculum. It emphasizes inclusive education, 
learner-centered approaches, and the development of life 
skills. Motivation is essential for students to engage 
actively in these curriculum goals and to develop the 
necessary skills for success. The study can help ensure 
that the university curriculum is accessible to students 
with sensory disabilities by identifying the specific 
accommodations and support services that are needed. It 
emphasizes how fostering a supportive, motivating 
environment can lead to increased self-efficacy, 
persistence, and academic achievement for these 
students, ultimately contributing to their long-term 
personal and professional development. This research 
contributes to the growing body of work advocating for 
inclusive education, aligning with global initiatives like 
the United Nations’ Sustainable Development Goal 4 
(SDG 4) on inclusive and equitable quality education. 
This research emphasizes the importance of equal 



IGBOSCHOLARS INTERNATIONAL JOURNAL of IGBO SCHOLARS 

FORUM for SOCIO-CULTURAL ADVANCEMENT (INC.) Volume 18 No 2, 

May, 2025 ISSN: 2476-843x 

117 

 

opportunities for students with sensory disabilities 
through highlighting the role of motivation as a catalyst, 
ensuring that they are not left behind in accessing quality 
education. Zimbabwe, like many developing countries, 
faces challenges in providing inclusive education for 
students with disabilities. This study can help identify 
and address the specific motivational factors that can 
empower students with sensory disabilities to overcome 
barriers and achieve academic success. Understanding 
the motivational factors that drive students with sensory 
disabilities, educational institutions can create more 
inclusive learning environments that cater to their unique 
needs. This study will help promote equity and ensure 
that all students have equal opportunities to access 
higher education. 

The objectives of this study are to identify challenges 
faced by learners with disabilities, particularly those with 
sensory impairments, to describe factors affecting 
disabled students’ motivation for learning in institutions 
of higher learning and to suggest intervention measures 
that are useful in the motivation of learners with sensory 
disabilities at higher and tertiary institutions.  

Using a mixed-methods approach, this research 
incorporates case studies and empirical data to identify 
effective strategies for enhancing student motivation. 
Through an exploration of the complex interplay 
between motivation, accessibility, and academic success, 
this study aims to provide practical recommendations for 
educators, policymakers, and stakeholders to enhance 
motivation within higher and tertiary educational 
settings. Ultimately, this research seeks to contribute to 
the development of more inclusive and sustainable 
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education systems in Zimbabwe, where all students have 
the opportunity to thrive and succeed. 
 
Statement of the problem 
Despite global commitment to support inclusive 
education, there are significant gaps in its 
implementation. Individuals with disabilities, 
particularly those with sensory impairments, are 
disproportionately affected by educational exclusion, 
with limited access to resources and accommodations 
necessary for their academic success. In addition, there is 
lack of inclusive infrastructure in many higher and 
tertiary educational institutions in Zimbabwe, an aspect 
that hinders students with sensory disabilities from fully 
engaging in academic life. The problem is further 
exacerbated by inadequate motivational strategies, as 
students with sensory disabilities often lack the support 
needed to overcome these barriers. Motivation, 
particularly intrinsic motivation fueled by autonomy, 
competence, and relatedness, is essential for educational 
engagement and success. Without adequate motivational 
interventions, students with sensory disabilities remain at 
risk of underachievement and disengagement from 
higher education. There is a gap in research that 
specifically focuses on how motivation can unlocking 
the potential of students with sensory disabilities in 
Zimbabwe to foster sustainable and inclusive higher and 
tertiary education that empowers these students to 
succeed academically and professionally. Addressing 
these challenges is critical to ensuring that Zimbabwe's 
education system meets the needs of all students, 
including those with sensory disabilities. 
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Background and Context  

 
In Africa, research and intervention initiatives for 
students with sensory disabilities in higher education 
have primarily focused on physical accessibility and 
specialized educational institutions. Much of the 
attention was placed on creating separate facilities and 
programs for students with disabilities. While these early 
initiatives provided essential support, they often led to 
the segregation of students with disabilities from 
mainstream educational experiences. 
  
One notable development from the 20th century was the 
establishment of special education programs in many 
countries (Smith, 2006). However, while special 
education helped improve access, it largely failed to 
address the motivational and psychological aspects of 
learning for students with sensory impairments. The 
focus was more on addressing physical and logistical 
barriers rather than fostering intrinsic motivation and 
promoting inclusive learning environments within 
mainstream institutions. Since the early 2000s, the 
educational paradigm shifted towards inclusion, with 
policies emphasizing the integration of students with 
disabilities into mainstream education (Ainscow, Booth 
& Dyson, 2006; UNESCO, 2005). The adoption of 
global frameworks such as the UN Convention on the 
Rights of Persons with Disabilities (2006) and the UN 
Sustainable Development Goals (SDG 4) has encouraged 
governments and educational institutions to focus on 
inclusive, equitable education for all students, including 
those with sensory disabilities. 
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A key development in this era is the growing recognition 
of the role of assistive technologies in supporting 
students with sensory disabilities. Devices such as 
Braille displays, screen readers, and hearing aids have 
become widely available, improving accessibility and 
engagement. The transformative impact of these 
technologies on the learning experiences of students with 
sensory impairments (Ramchandani, 2021). 
 
Recent research has also begun to examine the 
psychological and motivational factors that affect 
students with disabilities. Carol Dweck's (2006) work on 
growth mindset has been instrumental in this area, 
suggesting that a student’s belief in their ability to grow 
and improve can significantly impact their motivation 
and academic success. In the context of students with 
sensory disabilities, this research has prompted a shift 
toward motivational frameworks, which address both 
academic challenges and emotional resilience. 
Observations obtaining on the situation are that students 
with sensory disabilities face various obstacles in 
accessing quality education, including physical 
inaccessibility, inadequate teaching materials, and a lack 
of trained educators. These challenges are compounded 
by societal attitudes and stigma associated with 
disability, which often exacerbate these barriers and lead 
to the marginalization of these students both in the 
classroom and in society at large. In contrast, students 
without disabilities typically experience fewer barriers to 
accessing education. They generally benefit from well-
maintained physical infrastructure, readily available 
teaching resources, and a greater number of trained 
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educators. Additionally, societal attitudes towards 
education are more supportive and inclusive for them, 
facilitating their full participation and success in the 
educational system. The challenges faced by students 
with sensory disabilities highlight significant disparities 
compared to their able-bodied peers. 
 
Education is universally recognized as a key driver of 
social and economic development. However, for students 
with sensory disabilities, traditional higher and tertiary 
education systems often present barriers to access and 
success. According to the United Nations (2018) and the 
World Health Organization, and The World Bank 
(2011), over 1 billion people worldwide live with some 
form of disability, and many face systemic exclusion 
from educational opportunities. For those with sensory 
disabilities, the situation is compounded by a lack of 
accessible resources, inadequate institutional support, 
and social stigmatization. 
 
In recent years, global initiatives such as the United 
Nations’ Sustainable Development Goal 4 (SDG 4), 
which advocates for inclusive and equitable quality 
education, have emphasized the importance of creating 
systems that cater to all students, including those with 
disabilities. Yet, achieving this vision in higher and 
tertiary education remains challenging, particularly in 
developing countries where resources are scarce. The 
Global Education Monitoring Report: Inclusion and 
Education (2020), highlights a clear need for reform in 
educational policies and practices to bridge the gaps in 
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accessibility and learning outcomes for students with 
disabilities. 
 
Renowned educational theorists and authorities like John 
Hattie (2009) and Carol Dweck (2006) on growth mind-
set suggest that students who are encouraged to embrace 
challenges and maintain a belief in their capacity to 
improve are more likely to succeed, despite barriers. 
Furthermore, these studies emphasize that motivation is 
a key determinant of student success. Hattie’s work on 
Visible Learning (2009) highlights the significant impact 
of student motivation on learning outcomes. These 
motivational frameworks are particularly relevant when 
discussing students with sensory disabilities, who may 
need extra support to overcome the difficulties posed by 
inaccessible learning environments and limited 
opportunities. 
 
Foregoing research also found that motivation and 
inclusive practices are essential in empowering disabled 
students to succeed in higher education (Banks, 2020). 
This researcher argues that motivation—both intrinsic 
(coming from personal drive) and extrinsic (influenced 
by external support)—can unlock student potential, 
fostering resilience, confidence, and persistence. This is 
especially important for students with sensory 
disabilities, who often face additional obstacles such as 
limited access to assistive technologies, biased 
perceptions of their capabilities, and feelings of isolation 
within academic communities. 
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Technology has also been identified as a key driver for 
fostering motivation and inclusion, with research 
evidence highlighting the role of digital tools and 
assistive technologies, like screen readers, Braille 
displays, and captioning software, as essential elements 
of sustainable higher education systems for students with 
sensory disabilities (Ramchandani & Gilbert, 2021). 
These tools, when combined with motivational support 
from educators, can drastically improve learning 
outcomes and engagement. 
 
Furthermore, the need for institutional policies that 
prioritize accessible learning environments and promote 
the use of inclusive teaching methods are emphasised 
(King, 2022). King’s research suggests that higher 
education institutions that adopt a holistic approach—
integrating motivation with technology, policy reform, 
and inclusive pedagogy—see higher retention rates and 
better academic performance among students with 
sensory disabilities. 
 
Motivation serves as a catalyst for unlocking the 
potential of students with sensory disabilities in higher 
and tertiary education. By addressing both the structural 
and psychological barriers they face, educators and 
institutions can foster an inclusive and sustainable 
educational system, promoting academic success, 
personal growth, and long-term empowerment for these 
students. To create a sustainable education system for 
all, it is essential to recognize motivation as a driving 
force behind not only academic achievement but also the 
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social inclusion and equity of students with sensory 
disabilities. 
 
Theoretical Framework 

 
To understand how motivation can be a catalyst for 
unlocking student potential and fostering sustainable 
higher and tertiary education in Zimbabwe, three 
theories provide valuable frameworks, and these are the 
Self-Determination Theory, the Expectancy-Value 
Theory, and the Goal Setting Theory. Self-Determination 
Theory (SDT), developed by Deci and Ryan (1985), 
emphasizes the importance of intrinsic motivation. 
According to SDT, students are most motivated when 
their psychological needs for autonomy, competence, 
and relatedness are met. In the context of Zimbabwean 
higher education, fostering environments that promote 
autonomy in learning, encourage mastery of subjects 
(competence), and facilitate meaningful connections 
with peers and mentors (relatedness) can significantly 
enhance student engagement and persistence. Recent 
studies have highlighted the relevance of SDT in 
educational contexts (Ryan & Deci, 2020) who argue 
that intrinsic motivation, nurtured through supportive 
learning environments, is linked to higher levels of 
academic achievement, persistence, and well-being.  
SDT can be applied effectively in developing countries, 
where fostering autonomy and relatedness has been 
shown to counter the effects of limited resources in 
higher education (Alamer & Lee, 2022). Individuals with 
sensory disabilities may face significant barriers to 
autonomy, competence, and relatedness. SDT can help to 
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identify and address these barriers. By understanding the 
factors that facilitate or hinder intrinsic motivation, SDT 
can provide insights into promoting individual and 
societal well-being of people with sensory disabilities. 
Expectancy-Value Theory (EVT), posits that students’ 
motivation is driven by their expectations of success and 
the value they place on the task (Eccles & Wigfield, 
(2002). In a Zimbabwean context, where students often 
face economic barriers and uncertainty about job 
prospects, enhancing the perceived value of higher 
education (both in terms of personal and societal gains) 
can be a key to sustaining motivation. Additionally, 
helping students build confidence in their ability to 
succeed academically (expectancy) can foster greater 
engagement. Recent research supporting EVT, argues 
that students are more motivated when they perceive the 
tasks as relevant to their future goals and believe they 
can succeed (Eccles & Wigfield, 2002). Expectancy 
beliefs and task value are strong predictors of 
educational outcomes, particularly in under-resourced 
educational environments similar to those in Zimbabwe 
(Wang & Degol, 2021). For students with sensory 
disabilities in Zimbabwe, creating a supportive learning 
environment and providing appropriate accommodations 
can increase their expectations of success and, in turn 
their motivation. Goal Setting Theory (GST) posits that 
setting specific, challenging, yet achievable goals is 
keyed to motivation (Locke & Latham, 1990). For 
students in Zimbabwe's tertiary education system, clearly 
defined academic and career goals, paired with regular 
feedback, can significantly boost motivation. This theory 
emphasizes the role of self-regulation and goal clarity, 
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helping students stay focused on long-term success 
despite immediate challenges. By setting clear, 
achievable goals and providing support and feedback, 
GST can contribute to improving the quality of life for 
individuals with sensory disabilities. Researchers also 
reaffirm that specific, measurable goals increase 
motivation and performance across various educational 
settings, further demonstrate that when students engage 
in goal setting and receive feedback, they develop better 
self-regulation, which contributes to sustained academic 
success (Zimmerman, 2021; Locke & Latham, 1990). In 
Zimbabwe, where socio-economic challenges and 
limited resources impact education, applying these 
motivational theories can help unlock student potential. 
Addressing both intrinsic and extrinsic motivational 
factors, creating supportive learning environments, and 
encouraging goal setting are key strategies that could 
drive sustainable improvements in higher and tertiary 
education outcomes. Research reflects the growing 
importance of motivation as a critical component of 
sustainable education across global contexts, including 
developing nations like Zimbabwe 

Literature Review 

 
The concept of unlocking student potential through 
motivation is pivotal for sustainable higher and tertiary 
education in Zimbabwe. Motivation plays a crucial role 
in ensuring access to education, equipping students with 
employability skills, fostering a culture of research, and 
leveraging technology to improve the quality of learning. 
This literature review explores how motivation can serve 
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as a catalyst to address key objectives in Zimbabwe's 
higher and tertiary education system. 
 
Education accessibility is a critical issue, especially in 
developing countries like Zimbabwe. The study of mass 
higher education systems notes that expanding access to 
education is essential for economic growth and social 
equity Trow, 1973). Countries with robust higher 
education systems see increased participation from 
marginalized groups, including women and students 
from low-income backgrounds (Marope, Sell & Sanya, 
2015). 
 
Motivation significantly impacts the decision to pursue 
higher education, particularly among students from 
disadvantaged socio-economic backgrounds. The 
expectancy-value theory of motivation highlights that 
students are more likely to engage in education if they 
believe the rewards outweigh the challenges (Eccles & 
Wigfield, 2002). In Zimbabwe, targeted motivational 
strategies such as scholarships, mentorship programs, 
and inclusive policies can help increase access to higher 
education for marginalized students. 
 
Zimbabwe's education system must be aligned with the 
needs of the job market to foster employability, and there 
is evidence that work-integrated learning models, such as 
internships and apprenticeships, provide students with 
practical experiences that enhance employability (Boud 
& Solomon, 2001). The World Bank (2018) emphasizes 
the importance of matching higher education outcomes 
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with labour market requirements, particularly in 
developing economies like Zimbabwe. 
 
Motivating students to pursue career-relevant skills and 
entrepreneurship is crucial. Intrinsic motivation—driven 
by personal interest and enjoyment—plays a key role in 
fostering a deep understanding of vocational skills (Ryan 
& Deci, 2000). External motivators such as rewards, job 
prospects, and entrepreneurial opportunities also 
influence student engagement in practical, career-
oriented education. 
 
The Global Entrepreneurship Monitor (2019) identifies 
that in Zimbabwe, fostering entrepreneurial skills in 
students can be a solution to unemployment. Motivation 
to engage in entrepreneurship is largely shaped by access 
to resources, mentorship, and positive reinforcement 
within educational institutions. Developing 
entrepreneurial thinking is vital for graduates to create 
job opportunities in a challenging economic 
environment. 
 
Research and innovation are critical components of 
higher education, contributing to national development 
goals. Higher education institutions play a vital role in 
generating knowledge that addresses societal challenges, 
particularly in the areas of health, agriculture, and 
sustainable development (Teferra & Alabarch, 2004). 
Zimbabwe’s National Development Strategy 1 (NDS1) 
identifies research and innovation as key to addressing 
socio-economic challenges. 
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Scholarly literature emphasizes the importance of 
motivating students and academics to engage in research. 
Intrinsic motivation, such as curiosity and a passion for 
discovery, fuels research productivity (Amabile, 1997). 
In Zimbabwe, increasing research funding, providing 
research grants, and creating incentives for student 
researchers can significantly enhance motivation in this 
area, leading to innovative solutions that address local 
and national challenges. 
 
Moreover, establishing innovation hubs within higher 
education institutions fosters collaboration, creativity, 
and entrepreneurial activity (Marope et al., 2015). These 
hubs create environments where students are motivated 
to apply their research to real-world problems, further 
enhancing the role of higher education in sustainable 
development. 
 
Again, the use of technology in higher and tertiary 
education can bridge gaps in access, quality, and 
efficiency. E-learning and digital platforms have 
transformed education by making it more flexible and 
accessible (Bates, 2005). In Zimbabwe, expanding the 
use of ICT in education is particularly important for rural 
and under-resourced areas, where traditional educational 
infrastructure may be lacking. 
 
Technology and Student Motivation 
 
Technology can enhance student motivation by 
providing more interactive and engaging learning 
experiences (Liu et al., 2017). Access to online 
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resources, digital libraries, and e-learning platforms 
allows students to take ownership of their learning. 
Moreover, motivational strategies such as gamification, 
real-time feedback, and peer collaboration can improve 
student outcomes in higher education. 
 
Despite the potential of technology, challenges such as 
limited internet access and inadequate digital 
infrastructure in Zimbabwe hinder its widespread use 
(Isaacs, 2007). Nevertheless, policies promoting 
affordable internet access and investment in ICT 
infrastructure are essential for leveraging technology as a 
tool for motivation and learning. 
 
Unlocking student potential in Zimbabwe’s higher and 
tertiary education system requires a multi-faceted 
approach, with motivation serving as a key catalyst. 
From ensuring inclusive access and aligning education 
with the job market to fostering research culture and 
utilizing technology, motivational strategies can 
empower students to fully engage in education. A 
motivated student body is better positioned to contribute 
to the nation’s sustainable development goals, 
transforming challenges into opportunities for growth. 
 
Methodology 

 
To effectively address the research questions, a mixed-
methods approach was employed, integrating both 
qualitative and quantitative research methods. This 
approach was advantageous as it facilitated a 
comprehensive understanding of the research topic by 
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merging numerical data with rich narratives (Creswell & 
Plano Clark, 2018). 
 
The use of surveys was justified by their ability to 
efficiently gather a wide range of information and 
produce statistically significant results (Fowler, 2014). In 
this study, surveys and questionnaires were 
administered to 100 students with sensory disabilities 
across various higher and tertiary education institutions 
in Zimbabwe. These instruments collected quantitative 
data regarding their experiences, challenges, and 
motivational factors.  
 
The study also utilized interviews as a data collection 
method. Interviews enable a deeper exploration of 
individual experiences, contributing to a richer 
understanding of the context and complexities related to 
motivation (Kvale & Brinkmann, 2015). In conjunction 
with surveys, in-depth interviews with 20 participants, 
including educators, disability support staff, and students 
were undertaken. The participants were selected using 
purposive sampling to ensure a diverse range of 
perspectives from those directly involved in supporting 
or experiencing education with sensory disabilities. This 
qualitative aspect aimed to obtain nuanced insights into 
the motivational barriers and facilitators that students 
with sensory disabilities encounter.  
 
Findings and Discussion  

 
This section delineates the findings from the research on 
the role of motivation as a catalyst for sustainable higher 
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and tertiary education for students with sensory 
disabilities. The results are organized thematically and 
incorporate both qualitative and quantitative data, 
reflecting the complexities of the motivational landscape 
experienced by these students. 
 
Motivational Factors 

 

Intrinsic Motivation 

 

 
Quantitative data collected from surveys indicated that 
78% of participants reported high levels of intrinsic 
motivation, citing a strong personal interest in their 
academic disciplines. The survey results align with 
qualitative insights from interviews, where students 
articulated their passion for their studies, noting that the 
desire for self-improvement and personal achievement 
served as key motivational drivers. For instance, 
participant X, participant G, participant M, participant I 
and participant L are part of the 78% of students who 
stated the following:  
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Participant X "My love for mathematics pushes me to 
overcome any barriers I face."  

Participant G “I always imagine what will become of 
me after completing my studies and 
finding a good job, it keeps me going.” 

Participant M “I find that subject so interesting and I 
never get tired despite the existing 
challenges.” 

Participant I “It is interesting to learn a new thing 
every day, it motivates me to 
continue.” 

Participant L “There is always something new to 
look forward to, its interesting.” 

 
 On the contrary, participant E, from the 22% of the 
students who registered low intrinsic motivation said, 
“It’s hard for me, I feel sad just to think about the lesson. 
Maths is not my thing.” This finding supports Self-
Determination Theory, which posits that intrinsic 
motivation is crucial for fostering engagement and 
persistence (Deci & Ryan, 2000). 
 
Social Support 
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Survey results revealed that 85% of respondents felt that 
social support from peers and educators positively 
influenced their motivation. Qualitative interviews 
echoed this sentiment, with students highlighting the 
impact of encouragement from friends and family. 
Three, from the 85%  of the participants who responded 
positively on the role of social support in motivating 
learners,  recorded the following sentiments:  
 
Participant C “When my friends cheer me on, it gives 

me the strength to keep going, even when 
things get tough” 

Participant 
O 

“I look up to my teacher, the way she 
always tells me that the subject is a do-
able.”  

Participant 
D 

“Even when I fail, the encouraging 
comments strengthen me.” 

 
On the contrary, 2 learners, selected from the 15% of 
students who showed negative responses said, 
 
“It makes me feel resigning each time 
my parents talk me down, saying I am 
dull.” 

Participant B 

“Sometimes I feel that the teacher is 
giving the others positive comments 
while I get negative ones. It affect me.”  

Participant P 

 
This aligns with the Expectancy-Value Theory, which 
emphasizes the importance of social validation in 
shaping motivation (Eccles & Wigfield, 2002). 
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Barriers to Motivation 

 

Accessibility Challenges 

 

 
 
A significant barrier identified through both surveys and 
qualitative interviews was the lack of accessible 
resources. Seventy percent (70%) of the 100 surveyed 
students with sensory disabilities indicated that they 
faced difficulties in accessing course materials and 
participating in classroom activities. These issues were 
further explored in interviews, where students provided 
detailed accounts of their challenges.  
 

 

 

 

 

 

 
 

   “My electronic 
assistive device is 
not always working, 
because of data 
challenges. I feel 
left out.”  

Participant W 

“If I can’t access my 
notes, it’s hard to stay 
motivated.” 

Participant N 
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Students consistently reported the inadequate adaptation 
of learning materials for their needs, the limited 
availability of assistive technologies such as screen 
readers or Braille displays, and physical barriers in 
classroom settings, such as poorly designed seating 
arrangements. 
 
In interviews, educators and disability support staff also 
acknowledged the gaps in institutional support for 
accessibility. One educator mentioned, "We try to 
provide accessible materials, but often lack the resources 
or knowledge to fully meet the needs of all students." 
These findings align with the literature, reinforcing that 
accessibility is a critical factor in sustaining motivation 
among students with disabilities (Burgstahler, 2012). 
 
The combination of quantitative data from the survey 
responses and qualitative insights from the interviews 
demonstrates the pervasive impact of accessibility 
challenges on the motivational levels of students with 
sensory disabilities, providing strong evidence that this 
issue needs to be addressed at both the institutional and 
policy levels. 
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Negative Attitudes and Stigma 

 

 
 
Qualitative data revealed that negative attitudes from 
peers and educators were perceived as significant 
obstacles to motivation. 65% of survey participants 
reported feeling stigmatized due to their sensory 
disabilities. Many students shared experiences of 
exclusion and discrimination that led to decreased 
confidence and engagement.  
 
“I have been penalized for not being able 
to complete assignments in the same way 
as my peers. My teacher didn't understand 
that I need more time to process 
information due to my disability. It feels 
like they don't care about my needs or my 
education.” 

Participant 
A 

“I often feel like I’m treated differently, 
and it makes me hesitant to participate in 

Participant 
B 
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class.” 
“When I'm in group projects, my group 
members will often ignore my 
contributions or not provide me with the 
materials I need in an accessible format. 
It's like they don't think I'm a valuable 
member of the team.” 

Participant 
P 

“My classmates will mock me when I use 
my assistive technology. They'll laugh and 
say I'm 'special' in a mean way. It hurts 
and makes me not want to participate in 
class.” 

Participant 
Q 

“My teacher will always give me a hard 
time about needing extra time on 
assignments or providing materials in an 
accessible format.” 

Participant 
Z 

 
This finding underscores the detrimental effects of 
stigma on students' motivation and engagement in 
educational settings. 
 
Effective Strategies for Enhancing Motivation 

Inclusive Teaching Practices 
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Case studies of institutions with successful inclusive 
practices highlighted the effectiveness of inclusive 
teaching methods. Surveys indicated that 80% of 
students in such environments reported increased 
motivation and engagement. Qualitative interviews 
revealed that strategies such as differentiated instruction 
and collaborative learning significantly improved their 
academic experiences. Participants X, G, M, I and L 
again expressed positive sentiments: 
 
Participant 
L 

"I feel more connected and motivated 
when my teachers adapt their methods to 
include me."  

Participant 
M 

Because of collaborative learning I'm no 
longer afraid to ask questions or share 
my thoughts. 

Participant I "My teacher takes the time to understand 
how I learn best and adapts the lessons to 
meet my needs.” 

Participant 
X 

“Working in groups and sharing ideas 
with my peers has been a game-changer 
for me, making my contributions valued.” 

Participant 
G 

“When my teacher uses different teaching 
methods, like visual aids and hands-on 
activities, I finally understand the 
material and I feel my presence in class." 

These findings align with Rouse and Florian’s (2012) 
assertion that inclusive practices foster engagement and 
motivation. 
 
Mentorship Programs 
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Quantitative data showed that 75% of students who 
participated in mentorship programs reported enhanced 
motivation. Qualitative insights from interviews further 
illustrated this impact, with students expressing 
appreciation for mentors who provided guidance and 
support. Participants Y and F’s comment were most 
outstanding: 
 
Participant 
Y 

"Having someone who understands my 
challenges makes a huge difference. It 
motivates me to push through." 

Participant 
F 

“Many times I have forgotten my disability 
because of he love exuded by my teachers 
and peers around me.”  

 
This underscores the importance of mentorship as a 
strategy for promoting motivation. (Schunk, 2012). 
 
 

 



IGBOSCHOLARS INTERNATIONAL JOURNAL of IGBO SCHOLARS 

FORUM for SOCIO-CULTURAL ADVANCEMENT (INC.) Volume 18 No 2, 

May, 2025 ISSN: 2476-843x 

141 

 

Implications for Sustainable Education 

 
The findings indicate that understanding and addressing 
the motivational factors and barriers faced by students 
with sensory disabilities is essential for creating 
sustainable educational environments. Institutions that 
prioritize accessibility, foster positive social interactions, 
and adopt inclusive teaching strategies can unlock the 
potential of these students, leading to improved 
academic outcomes and greater engagement in higher 
education. By integrating both quantitative and 
qualitative data, this study contributes to the ongoing 
discourse on inclusive education, highlighting the 
necessity of tailored strategies to meet the unique needs 
of students with sensory disabilities. Ultimately, the 
research emphasizes that motivation plays a critical role 
in enabling these students to navigate their educational 
journeys successfully, thereby promoting equity and 
sustainability in higher education. 
 
Conclusion 

 
The research findings underscore the pivotal role of 
motivation in shaping the educational experiences of 
students with sensory disabilities in higher and tertiary 
education. Through a mixed-methods approach, the 
study reveals a nuanced understanding of the 
motivational factors, barriers, and effective strategies 
that influence these students' engagement and success. 
 
The significant levels of intrinsic motivation reported by 
students highlight the value of fostering personal interest 
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and passion for academic subjects. By aligning 
educational practices with the principles of Self-
Determination Theory, educators can create 
environments that nurture students’ innate drive for self-
improvement and achievement. This suggests that 
curricula should be designed to incorporate elements that 
ignite students’ interests and passions, thereby enhancing 
their motivation and academic persistence. 
 
The findings emphasize the essential role of social 
support from peers and educators in fostering 
motivation. The positive impact of encouragement and 
validation indicates that educational institutions must 
cultivate a supportive community that recognizes and 
celebrates the efforts of students with sensory 
disabilities. Strategies for building social connections, 
such as collaborative learning environments, could be 
instrumental in promoting a sense of belonging and 
motivation among these students. 
 
The identification of accessibility challenges as a 
significant barrier to motivation calls for urgent action 
from educational institutions. With 70% of respondents 
reporting difficulties in accessing course materials and 
classroom participation, it is evident that structural 
barriers need to be addressed to enhance inclusivity. 
Institutions must invest in assistive technologies, 
develop accessible learning materials, and ensure that 
physical spaces accommodate all students to create an 
equitable learning environment. 
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The detrimental effects of negative attitudes and stigma 
highlight the need for awareness and sensitivity training 
among peers and educators. Efforts to combat stigma 
must be integral to institutional policies and practices. 
This could involve promoting awareness campaigns that 
foster empathy and understanding towards individuals 
with sensory disabilities, ultimately creating a more 
inclusive educational atmosphere. 
 
The findings related to inclusive teaching practices and 
mentorship programs present actionable strategies for 
enhancing motivation among students with sensory 
disabilities. The evidence suggests that institutions 
should adopt differentiated instruction and foster 
mentorship initiatives that connect students with 
supportive figures who understand their challenges. Such 
strategies not only improve motivation but also cultivate 
resilience, encouraging students to navigate their 
academic journeys with confidence. 
 
The overarching implication of this research is that 
understanding the motivational landscape for students 
with sensory disabilities is essential for creating 
sustainable educational environments. Institutions that 
actively address the motivational factors and barriers 
identified in this study are better positioned to enhance 
academic outcomes and promote long-term engagement 
among these students. By integrating both quantitative 
and qualitative data, this study contributes significantly 
to the discourse on inclusive education, offering practical 
recommendations for policy and practice. 
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Recommendations for Educators, Policymakers, and 

Stakeholders 

 

Educators 

 
Educators should prioritise promoting inclusive teaching 
practices by engaging in ongoing professional 
development that focuses on inclusive pedagogies, 
differentiated instruction, and effective strategies for 
teaching students with sensory disabilities. Creating 
collaborative learning environments is essential, as these 
settings encourage interaction and peer support, fostering 
a sense of belonging and engagement among all 
students. 
 
Enhancing communication is another key area for 
educators. They should create opportunities for open 
dialogue with students regarding their needs and 
experiences, encouraging feedback on teaching methods 
and classroom dynamics. It is also crucial to tailor 
support and resources to meet the diverse needs of each 
student, recognizing the unique experiences of those 
with sensory disabilities. 
 
Utilising technology effectively can significantly 
enhance the educational experience. Educators should 
integrate appropriate assistive technologies into the 
curriculum to facilitate learning and accessibility. 
Additionally, it is important to ensure that both educators 
and students receive training in the effective use of these 
tools, thereby enhancing learning experiences for all. 
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Policymakers 

 
Policymakers play a vital role in developing inclusive 
policies. They should enact and enforce legislation that 
mandates accessibility standards in educational 
institutions, ensuring that facilities, materials, and 
technologies are accessible to all students. Furthermore, 
allocating funding and resources to support the 
development and implementation of inclusive 
educational practices within higher education is essential 
for fostering an equitable learning environment. 
 
To promote informed policy and practice, policymakers 
should support research initiatives that focus on the 
experiences and challenges faced by students with 
sensory disabilities. Regular evaluations of programs 
aimed at promoting inclusivity and support for these 
students are crucial to ensure continuous improvement 
and effectiveness. 
 
Increasing awareness and advocacy efforts is also vital. 
Policymakers should promote public awareness 
campaigns that educate the broader community about the 
needs and capabilities of students with sensory 
disabilities, aiming to reduce stigma and discrimination. 
Advocating for policies that ensure equitable access to 
education and resources for all students is fundamental, 
highlighting the importance of inclusive education. 
 
 

 

 



IGBOSCHOLARS INTERNATIONAL JOURNAL of IGBO SCHOLARS 

FORUM for SOCIO-CULTURAL ADVANCEMENT (INC.) Volume 18 No 2, 

May, 2025 ISSN: 2476-843x 

146 

 

Stakeholders 

 
Stakeholders should engage in partnerships with 
disability advocacy organizations, community groups, 
and other stakeholders to create a robust network of 
support for students with sensory disabilities. Facilitating 
resource sharing among institutions, educators, and 
community organizations can enhance accessibility and 
provide much-needed support for these students. 
 
Investing in training and resources is another critical 
recommendation for stakeholders. Allocating funds for 
training programs that enhance the capacity of educators 
and support staff in addressing the needs of students with 
sensory disabilities is essential. Additionally, developing 
and disseminating resource materials that provide 
guidance on best practices for teaching and supporting 
these students can significantly improve educational 
outcomes. 
 
Finally, promoting student involvement is key to 
fostering an inclusive educational environment. 
Stakeholders should encourage the participation of 
students with sensory disabilities in decision-making 
processes related to policies and practices that affect 
their education. Supporting peer-led initiatives can also 
facilitate opportunities for students to lead efforts aimed 
at promoting inclusivity and awareness within their 
institutions. By implementing these recommendations, 
educators, policymakers, and stakeholders can work 
together to create a more equitable and supportive 
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educational landscape for students with sensory 
disabilities. 
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