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Abstract

This study addresses the critical gap in the systematic implementation of creative dramatics within‘
Frimary education in Adamawa State, Nigeria, amid persistent educational underperformance ana)
limited pedagogical innovation. Employing a mixed-methods research design, data were collecte
through stratified random and cluster sampling from two public primary schools involving 200 pupils
and 20 teachers. Quantitative data were gathered via structured questionnaires using five-point Likert
scales, complemented by qualitative insights from interviews and focus group discussions. This
triangulated methodology ensured robust, contextually grounded findings. The study demonstrates that
‘integrating creative dramatics significantly enhances pupils' cognitive, communicative, and socio-
emotional development, aligning with national and international evidence on drama-basea)
‘pedagogies. Pupils exposed to creative dramatics showed improved critical thinking, creativity,‘
collaboration, and language skills, fulfilling key educational objectives of the Nigerian curriculum.
\However, the research identified substantial challenges that hinder effective implementation, including
inadequate teacher training, scarce resources, and socio-cultural reservations that limit engagement
gnd acceptance. Based on these findings, the study recommends the incorporation of Specialized‘
creative dramatics modules in teacher training programmes; prioritization of funding for drama
materials and dedicated spaces,; and the integration of indigenous performance traditions to enrich
cultural relevance and learner identity. Further, advocacy and community sensitization are vital to
foster broader support, while continuous professional development and empirical research should bée
sustained to refine methodologies adapted to Adamawa's unique socio-cultural milieu. This research,
ontributes uniquely by contextualizing creative dramatics within Nigeria's ethnically diverse primary
‘education lqndscape, .thereby advancing cultulfally responsive pedagogy disco.urse. It foregrounds. th.e‘
transformative potential of drama-based learning not merely as curricular enrichment but as a holistic
‘framework cultivative of 21st-century competencies essential for personal and societal advancement.
By addressing implementation barriers, Adamawa State stands poised to pioneer innovative and
inclusive educational practices that significantly elevate learning outcomes. \
Keywords: Creative Dramatics, Pupils, Educational , Growth, Development. |

\ |
Introduction |

Education, in its multifaceted dimensions, remains the bedrock upon which societies construct their
developmental aspirations. Within contemporary educational discourse, pedagogical approaches that
transcend traditional didactic methodologies have increasingly gained prominence across global
educational landscapes. Creative dramatics, as an experiential learning strategy, has emerged as a potent,
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simultaneously facilitating cognitive, socio-emotional, and psychomotor development (O'Neill &
Lambert, 2021). Indeed, as Kempe and Holroyd (2020, p. 37) eloquently assert, "Creative dramatics
‘does not merely complement educational objectives; rather, it fundamentally transforms the learning‘
environment into a laboratory of lived experience where abstract concepts materialise into tangible
nderstanding."The integration of creative dramatics into primary education represents a paradigmatic‘
shift from teacher-centred to learner-centred approaches, reflecting broader international educational
trends emphasising holistic child development. According to a landmark study conducted across 47
countries by the Organisation for Economic Co-operation and Development (OECD), educational
systems incorporating arts-based methodologies, including creative dramatics, demonstrated a 23%,
‘improvement in pupil engagement metrics and a 17% enhancement in critical thinking assessments‘
(OECD, 2019). Similarly, UNESCO's International Bureau of Education reports that curriculum
frameworks in 78% of developed nations and 42% of developing countries now explicitly acknowledge‘
the pedagogical value of dramatic arts in primary education (UNESCO-IBE, 2022). |
| |
|

Within the Nigerian educational context, however, the implementation of such progressive pedagogical
‘approaches remains inconsistent despite their recognised efficacy. The National Policy on Education
(FRN, 2016) emphasises the need for child-centred learning methodologies that stimulate creativity and
critical thinking. Nevertheless, as Nwokolo and Oguejiofor (2018, p. 214) observe, "The disconnect
between policy articulation and classroom implementation continues to constrain educational
‘innovation in Nigerian primary schools, particularly regarding the integration of creative arts into core
curriculum delivery."Recent empirical evidence from the Nigerian context underscores the
transformative potential of creative dramatics within primary education. A longitudinal stud

conducted across six states in Nigeria, including Bauchi, Kaduna, and Plateau, revealed that pupils
exposed to creative dramatics interventions demonstrated a 31% improvement in language acquisition,)
a 27% enhancement in social skills development, and a 24% increase in scientific concept retention
compared to control groups (Onukaogu & Ohia, 2020). These findings align with international researc

trends demonstrating the multidimensional benefits of dramatic arts integration in early childhooq

| .
‘educatlon. ‘

| |
Adamawa State, with its rich cultural tapestry and diverse linguistic heritage, presents a particularly,
‘compelling context for examining the educational potential of creative dramatics. According to the‘
Adamawa State Universal Basic Education Board (2021), the state currently faces significant
educational challenges, with a primary school enrolment rate of 67% (below the national average of
73%), a teacher-pupil ratio of 1:57 (exceeding the UNESCO-recommended 1:40), and a primary school
completion rate of 61%. These statistics underscore the urgent need for innovative pedagogical
approaches that can enhance educational outcomes within existing resource constraints. Moreover,
damawa State's unique ethno-linguistic diversity—comprising over 30 distinct languages an
cultural traditions—offers a rich reservoir of indigenous performance traditions that could potentially
inform culturally responsive creative dramatics interventions. As Mbong and Elijah (2019, p. 142)‘
contend, "The integration of indigenous dramatic forms into formal educational contexts represents not
merely a pedagogical innovation but a decolonising educational practice that affirms children's cultural
identities whilst enhancing their educational engagement." This perspective resonates with broader
scholarly discourse on culturally responsive pedagogy within diverse educational settings. The
‘imperative for integrating creative dramatics into primary education in Adamawa State is further‘
amplified by emerging neuroscientific research on childhood cognitive development. A
‘groundbreaking study published in the Journal of Cognitive Neuroscience demonstrated that dramatic
play activities stimulate neural pathways associated with executive function, emotional regulation, and
creative problem-solving (Immordino-Yang & Damasio, 2018). These neurological benefits are
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activities require minimal physical infrastructure whilst yielding significant developmental returns. |

Furthermore, the potentiality of creative dramatics as a vehicle for addressing contemporary
educational challenges in Adamawa State deserves critical examination. According to a comprehensive
analysis by the Nigerian Educational Research and Development Council (NERDC), states in Nigeria's

orth-Eastern region, including Adamawa, demonstrate a 38% gap in reading proficiency and a 42%‘
deficit in mathematics competency compared to national standards (NERDC, 2023). Creative
‘dramatics, with its demonstrated efficacy in enhancing literacy through embodied learning experiences,‘
offers a promising intervention strategy for addressing these educational deficits. Significantly, recent
research conducted across four primary schools in Yola, Adamawa State, revealed that experimental
groups participating in an 8-week creative dramatics programme demonstrated a 29% improvement in
English language comprehension and a 24% enhancement in mathematical problem-solving compared
‘to control groups (Garba & Ahmed, 2022). These findings suggest that creative dramatics may functiorﬂ
as a particularly effective pedagogical approach within the specific educational context of Adamawa
State, meriting further systematic investigation. |
| |

Statement of the Problem
espite compelling evidence supporting the efficacy of creative dramatics in educational contexts
‘globally, its systematic implementation within Nigeria's primary education system, particularly 1
Adamawa State, remains critically underexplored. Although the National Policy on Education
advocates child-centred pedagogical approaches, a significant implementation gap persists between
policy articulation and classroom practice (Adeniyi & Olaniyan, 2020). The stark disparity becomes
evident in the Educational Performance Index, which reveals Adamawa State ranking 27th amongst
Nigeria's 36 states, with only 42% of pupils achieving basic literacy benchmarks compared to the
ational average of 57% (Nigeria Education Data Survey, 2023).Recent research by Iwuchukwu an
wabueze (2019, p. 216) identifies that "whilst creative dramatics has demonstrated efficacy in
‘enhancing cognitive and socio-emotional development across diverse educational contexts, its
application within Nigeria's culturally diverse northern states remains inadequately theorised and
empirically unexamined." This knowledge gap becomes particularly significant within Adamawa's
multi-ethnic educational landscape, where preliminary studies indicate that only 18% of primary school
teachers utilise any form of dramatic methodologies, despite 76% of teachers acknowledging their
Potential pedagogical value. Adamawa Educational Assessment Project, 2022). |

| |
Moreover, existing literature has predominantly focused on creative dramatics in urban educational
settings, neglecting the unique contextual factors characterising rural primary schools, which constitute
‘73% of Adamawa State's educational institutions (Abdullahi & Tijjani, 2021). As Okebukola and Njok
(2022, p. 127) aptly observe, "The translatability of dramatic pedagogies across diverse socio-cultural
contexts remains insufficiently explicated, particularly regarding indigenous knowledge integration‘
land locally available resources."The researcher contends that this represents a critical oversight,
especially considering Sharma and Kaur's (2020) meta-analysis demonstrating that contextually
adapted creative dramatics interventions yield substantially higher educational outcomes (effect size =
0.72) compared to non-adapted approaches (effect size = 0.38). Furthermore, while extensive researc
as explored creative dramatics' impact on literacy and socio-emotional development, its potential
contribution to science and mathematics education within resource-constrained environments remains

largely unexplored, constituting a significant gap in the existing knowledge base.
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1. To identify theatrical activities and roles of creative dramatics for pupils educational
development in the study location

\
| |
| ii. To examine the role of creative dramatics in children educational development learning process
| in the study location. |
| |
Literature Review |
Creative Drama Techniques that can be used in the classroom |

|

|

‘Contemporary educational discourse increasingly recognises the transformative potential of creative
dramatics as a pedagogical methodology that transcends traditional instructional approaches. Creative
drama techniques encompass a spectrum of structured improvisational activities whereby pupils
collaboratively construct dramatic scenarios without scripts, costumes, or formal performance
pressures, instead focusing on process rather than product (Baldwin & Fleming, 2021). These
techniques fundamentally reconfigure the classroom dynamics, transforming passive recipients of‘
Hmowledge into active constructors of understanding through embodied learning experiences. As

wing (2022, p. 127) eloquently articulates, "Creative drama techniques do not merely supplemen
conventional pedagogy; rather, they constitute an alternative epistemological framework through
which children apprehend, interrogate, and construct knowledge". |

The taxonomical diversity of creative drama techniques applicable within classroom contexts warrants
systematic examination. Role-play, tableau, mantle of the expert, hot-seating, process drama, and
forum theatre represent distinctive methodological approaches, each with specific pedagogical
affordances (Nelson & Finneran, 2019). Empirical evidence from longitudinal studies demonstrates
that structured implementation of these techniques yields measurable educational benefits across
cognitive, affective, and psychomotor domains. Research by Duatepe-Paksu and Ubuz (2022)
‘involving 427 primary school pupils revealed that mathematics lessons incorporating dramatic‘
&echniques produced a 32% improvement in conceptual understanding and a 28% enhancement in
problem-solving capabilities compared to conventional instructional approaches. Similarly, O'Toolel
and Stinson's (2020) quasi-experimental study across 14 primary schools documented a statistically
significant improvement (p <0.01) in language arts proficiency among experimental groups exposed to
process drama interventions. |

| |
Remarkably, the efficacy of creative drama techniques extends beyond traditional academic domains to|
encompass crucial 21st-century competencies. A recent meta-analysis synthesising findings from 43,
‘studies (N=3,782) calculated an effect size of 0.68 for creative thinking, 0.73 for collaborative skills,‘
and 0.62 for communication abilities following dramatic arts interventions (Greenwood & Lepp, 2023).

hese substantial effect sizes underscore the multidimensional educational value of creative drama
techniques within contemporary classroom contexts. The neurobiological underpinnings of creative
drama's efficacy have been elucidated through recent cognitive neuroscience research. Studies|
employing functional magnetic resonance imaging (fMRI) have demonstrated that dramatic play,
activities activate neural networks associated with executive function, empathetic understanding, and,
‘divergent thinking (Gonen & Mclsaac, 2021). This neurological evidence provides a compelling‘
scientific rationale for integrating creative drama techniques into classroom practice, particularly
‘during developmentally sensitive periods when neural plasticity is heightened. |



" USING CREATIVE DRAWATICS FOR PUPILS EDUCATIONAL GROWTH AND DEVELOPMENT IN ADAMAWA VAU o vanus Phiip DANGOJI(PhD)

reconceptualising creative drama not as a peripheral curricular element but as a fundamental
pedagogical framework capable of addressing multiple educational imperatives simultaneously. Ag
Walker and Tabone (2023, p. 214) cogently argue, "The relegation of dramatic methodologies to
extracurricular status represents not merely a pedagogical oversight but a fundamental
misapprehension of their transformative educational potential." I concur with this assessment,
Particularly considering the documented capacity of creative drama techniques to simultaneously‘
enhance academic achievement, develop socio-emotional competencies, and foster critical thinking‘
capabilities. Nevertheless, the contextual adaptation of these techniques to diverse educational
environments, particularly within resource-constrained settings like Taraba State, Nigeria, necessitates
further empirical examination. While the theoretical foundations and empirical efficacy of creative
drama techniques have been well-established within Western educational contexts, their application
within Nigeria's distinctive socio-cultural landscape requires rigorous investigation to determine
optimal implementation strategies. |
| |

Creative Drama in Children Educational Development |
Creative dramatics has emerged as a transformative approach, fostering holistic development in pupils
by integrating cognitive, emotional, and social learning. This method aligns with contemporary!
educational paradigms that emphasize experiential and participatory learning, crucial for nurturing
critical thinking and adaptability in young learners.Creative drama encompasses a range of techniques
that engage students actively, promoting deeper understanding and retention of knowledge. These,
techniques include role-play, improvisation, storytelling, mime, tableau, and hot seating. |

| |

1. Role-Play: Students assume characters to explore various scenarios, enhancing empathy and,

| perspective-taking. For instance, a study by Yildirim (2022) demonstrated that role-play,

| siggiﬁcantly improved students' attitudes and academic achievement in primary educatioq

| settings. |
2. Improvisation: This spontaneous enactment encourages creativity and quick thinking. Research

| indicates that improvisational activities can lead to improved communication skills and self—‘

| confidence among pupils (Y1ldirim, 2022). |

s, Storytelling: Narrative construction aids in language development and comprehension.‘

| Integrating storytelling in classrooms has been linked to enhance vocabulary and narrative skills

|

\

|

|

|

\

|

\

(Yildirim, 2022). \
4. Mime and Tableau: These non-verbal techniques develop students' ability to express ideas and
emotions physically, fostering non-verbal communication skills.Such activities have been|
associated with increased student engagement and understanding of abstract concepts (Y1ldirim,)
2022). |
5. Hot Seating: In this technique, a student assumes a character's role and answers questions poseq
by peers, deepening comprehension and critical thinking.This method has been effective iIH

promoting analytical skills and empathy (Y1ildirim, 2022). |

The integration of creative drama techniques in Taraba State's educational framework is not merely an

innovative approach but a necessary evolution to address the unique challenges faced by pupils in the
region. Given the diverse cultural and linguistic backgrounds of students, creative dramatics offers
universal language of expression and understanding. The empirical evidence underscores its efficacy inl
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techniques can bridge educational gaps and promote inclusive learning environments. \
| |
Theoretical Framework \
Jean Piaget's Cognitive Development Theory |
Jean Piaget, a Swiss developmental psychologist, profoundly influenced educational psychology‘
‘through his theory of cognitive development. This theory posits that children progress through four‘
distinct stages, sensorimotor, preoperational, concrete operational, and formal operational eac

characterized by unique cognitive abilities and ways of understanding the world (Piaget, 1952).Central
to Piaget's theory is the concept that children are active learners who construct knowledge througﬂ
interactions with their environment, emphasizing the importance of developmental readiness in
learning processes. In the context of Adamawa State, Nigeria, where educational challenges persist due
to socio-economic and infrastructural factors, integrating creative dramatics into the curriculum aligns
with Piagetian principles. Creative dramatics encompassing role-play, improvisation, and storytelling
provides experiential learning opportunities that cater to the cognitive developmental stages identified
by Piaget. For instance, during the preoperational stage (approximately ages 2 to 7), children engage in|
symbolic play and imaginative activities, which are fundamental aspects of creative dramatics. Such
activities facilitate the development of language skills, memory, and imagination, aligning with Piaget's
‘assertion that "play 1s the work of childhood" (Piaget, 1962). |

Empirical studies support the efficacy of creative dramatics in enhancing cognitive development. For
example, a study conducted in Ikwerre Local Government Area of Rivers State, Nigeria, demonstrated
that pupils exposed to creative dramatics exhibited improved academic performance and social skills,
corroborating Piaget's emphasis on active learning and social interaction in cognitive development
(Obi, 2021).Furthermore, creative dramatics fosters metacognitive skills awareness and regulation of
‘one's own thinking processes which are crucial for problem-solving and critical thinking, competencies‘
that Piaget associated with the formal operational stage (ages 12 and up) (Flavell, 1979). From a
researcher’s perspective, the integration of creative dramatics into the educational framework of
/Adamawa State is not merely an innovative pedagogical approach but a necessary strategy to address
the cognitive and socio-emotional needs of pupils.By aligning teaching methods with Piagetian
principles, educators can create a learning environment that respects the developmental stages off
‘children, thereby enhancing engagement, comprehension, and retention. As Vygotsky (1978) also‘
emphasized the social context of learning, creative dramatics serves as a bridge between Piaget's
‘cognitive development theory and socio-cultural learning theories, offering a holistic approach to
education in diverse settings. |
\ \
Methodology \

This study employed a cross-sectional survey design to assess creative dramatics in the learning process!
of primary school children in Yola-North, Adamawa State, Nigeria. This approach facilitated the
collection of substantial data within a compressed timeframe whilst ensuring impartiality through equal
epresentation of the selected population. As Idaka and Anagbogu (2012) observe, survey researc
systematically collects data from groups sharing common characteristics through oral or written
instruments. The study population comprised male and female pupils from Primary 4 and 6, alongside‘
classroom teachers from two public primary schools, Capital Primary School (300 pupils, 12 teachers)
and Karewa Primary School (250 pupils, 10 teachers). Both probability and non-probability sampling
techniques were utilised. Stratified random sampling ensured drawing samples from homogeneous
‘subsets, focusing on teachers' methodology in creative dramatics and pupils' learning responses. Cluster‘
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pupils and 20 teachers (10 from each school). \
| |

Data collection embraced a mixed-methods approach. Secondary sources included published and
unpublished works, online resources, journals and theoretical literature. Primary data were gathered
through questionnaires administered to teachers, featuring closed-ended questions structured into six
sections using five-point Likert scales (Strongly Agree to Strongly Disagree). In-depth interviews were,
‘conducted with head teachers and teachers to validate questionnaire findings, whilst focus group
discussions assembled pupils to assess their experiences with creative dramatics activities. For data
‘analysis, SPSS version 22 processed quantitative data, presenting simple descriptive statistics showing‘
frequencies, percentages and mean scores. Qualitative information from interviews and focus groups
was interpreted narratively to support quantitative results. Data presentation followed the study!
objectives, organised into sections addressing demographic information, the role and extent of creative
drama in educational development, children's participation levels, and challenges affecting effective,
‘implementation of creative dramatics techniques in classrooms. |

}lesults and Discussion
Table 1: Mean and Standard Deviation of Roles of Creative Drama Activities in the Learning and
Educational Development of Children in Some Selected Primary Schools in Yola, Adamawa State |
S/NStatementMeanStd. Deviation Remark 1Creative drama has made the pupils to develop critical
thinking in their school work4.750.43 Agree2Creative dramatics has made the pupils to be proactive in|
class work4.570.50Agree3Creative dramatics have made the pupils to be always on alert during
‘classes4.320.58Agree4Creative drama has made pupils to be bringing in innovative ideas in classroo

settings4.570.61 Agree5Creative drama has made pupils to be asking probing questions in classroom
‘setting4.440.50Agree |
Aggregate Mean4.53 |
AgreeSource: Researcher's Field Survey, 2024. |

Table 1 presents the mean and standard deviation values for the roles of creative drama activities in the
learning and educational development of children in selected primary schools in Yola, Adamawa State.
The data presented reveals a consistently positive perception of the impact of creative dramatics on the
learning process of public primary school children in Yola, Nigeria. Across all five items, the mean
‘scores range from 4.32 to 4.75, with a grand mean of 4.53. These scores, based on a 5-point Likert scale,
indicate strong agreement among respondents that creative dramatics enhances various aspects o

children's learning. |
| |

| |
‘Speciﬁcally, respondents strongly agreed that creative dramatics fosters critical thinking (mean = 4.75),‘

roactivity (mean = 4.57), alertness (mean = 4.32), innovative thinking (mean = 4.57), and inquisitive
learning (mean = 4.44). These findings suggest that creative dramatics provides a stimulating and
engaging learning environment that encourages children to actively participate, think critically, and
express their ideas. These findings are consistent with a growing body of research that highlights the
positive impact of creative dramatics on various aspects of child development. For instance, a study by,

etersson et al. (2019) found that drama-based interventions significantly improved social-emotiona%
skills in preschool children, including emotional recognition and regulation, empathy, and perspective-
aking. This aligns with the current study's findings, which indicate that creative dramatics fosters
proactivity and alertness in the classroom, potentially contributing to improved social-emotional
competence. \

Furthermore, research by Kim (2021) demonstrated that creative drama enhanced creative thinking and

. eqge . y . . g .
problem-solving abilities in elementary school students. This corroborates the current study's finding

. _that creative dramatics encourages innovative thinking and questioning in classroom settings. By
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children's ability to think divergently and generate novel ideas. The current study's emphasis on the|
development of critical thinking through creative dramatics resonates with findings from Choi and Kim
‘(2016), who reported significant improvements in critical thinking skills among elementary school‘
students who participated in creative drama activities. This suggests that the interactive and
collaborative nature of creative dramatics encourages children to analyze information, evaluate
arguments, and solve problems creatively. |
\ \

|

‘The findings of this study have significant implications for educational practice in Yola, Nigeria, and
eyond. They provide compelling evidence for the effectiveness of creative dramatics in enhancing‘
various aspects of children's learning, including critical thinking, creativity, communication, and
social-emotional skills. Educators and policymakers should consider integrating creative dramatics
into the primary school curriculum to create more engaging and effective learning environments. This
can be achieved through various strategies, such as incorporating drama activities into existing lessons,
roviding professional development opportunities for teachers, and allocating resources for dram
materials and equipment. Furthermore, it is essential to recognize the potential of creative dramatics to
address specific educational challenges in Yola, such as promoting language development in a
multilingual context, fostering intercultural understanding in a diverse society, and providing
therapeutic support for children affected by conflict and trauma. |

The results of this study provide strong evidence that creative dramatics has a positive impact on the
learning process of public primary school children in Yola, Nigeria. The findings corroborate existing
research on the benefits of creative dramatics and highlight its potential to enhance critical thinking,|
creativity, communication, and social-emotional skills. By integrating creative dramatics into,
‘educational practice, educators and policymakers can create more engaging, inclusive, and effective‘
‘learning environments that foster holistic child development and prepare children for success in the 21st

century. \
\ |

Table 2: Mean and Standard Deviation of Extent of the Use of Creative Drama in Children
Educational Development in Some Selected Primary Schools in Yola, Adamawa
StateS/NStatementMeanStd. DeviationRemark 1Creative dramatics has assisted pupils
tremendously in educational development4.390.98Agree2Creative dramatics has sets pupils
backwards in their educational development1.821.20Disagree3The application of creative dramatics

as made pupils to be very dull in classroom participation thus retarding their educational‘
development1.370.60Disagree4Creative dramatics has contributed positively in the educational
‘development of the pupils4.400.98 Agree5Creative drama has not in any contributed to the educational
development of pupils in Yola Primary schools.1.680.97Disagree |
Aggregate Mean2.73 \
DisagreeSource: Researcher's Field Survey, 2024. |
Ll“able 2 provides mean and standard deviation values assessing the extent of the use of creative drama in‘
the educational development of children in selected primary schools in Yola, Adamawa State. The data
presented reveals a generally positive perception of the role of creative dramatics in the educationall
development of public primary school children in Yola, Nigeria. However, the responses show some
;egree of variation, indicating that the perceived impact of creative dramatics is not uniformly positive,
tems 1 and 4, which focus on the positive contribution of creative dramatics to educational
development, received high mean scores (4.39 and 4.40, respectively), indicating strong agreemen
among respondents. This suggests that creative dramatics is perceived as a valuable tool for enhancing
learning and promoting educational development. |
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dramatics, received low mean scores (1.82, 1.37, and 1.68, respectively), indicating strong
disagreement. This suggests that some respondents hold reservations about the effectiveness of creative,
‘dramatics or may not fully understand its potential benefits. The grand mean of 2.73, while technically

falling within the "Disagree" category, is closer to the neutral point of the scale. This indicates a mixed
overall perception of the role of creative dramatics in educational development. |
| |

\ \
‘The standard deviations for items 1 and 4 (0.98 for both) are relatively high, indicating a wider range of

opinions regarding the positive impact of creative dramatics. This suggests that while many‘
‘respondents strongly agree that creative dramatics is beneficial, others may have more moderate ViCWS‘
or require further evidence to be convinced of its effectiveness. The standard deviations for items 2, 3,‘
land 5 (1.20, 0.60, and 0.97, respectively) are also relatively high, particularly for item 2. This indicates a
significant degree of variation in opinions regarding the potential negative impact of creative dramatics.
It is possible that some respondents have misconceptions about creative dramatics or have observed its
implementation in ways that were not effective. \

The findings of this study partially corroborate existing research on the benefits of creative dramatics.
Numerous studies have demonstrated the positive impact of creative dramatics on various aspects of
child development, including cognitive skills, social-emotional learning, and language development
(Adeyemi, 2018; Amadi, 2020; Kgatla, 2021). The findings suggest that some educators and
stakeholders may not fully appreciate the value of creative dramatics or may have reservations about its
effectiveness. \

The results of this study provide valuable insights into the perceived role of creative dramatics in the
educational development of public primary school children in Yola, Nigeria. While the overall
perception is mixed, the strong agreement with items emphasizing the positive contribution of creative
dramatics suggests that it is recognized as a valuable tool for enhancing learning. By addressing these
concerns and investing in the effective implementation of creative dramatics, educators and
policymakers can harness its transformative power to create more engaging, inclusive, and effective
learning environments for all children. |

| |
Conclusion \

This study unequivocally affirms the transformative potential of creative dramatics as a dynamic
pedagogical tool within primary education settings in Adamawa State, Nigeria. Through meticulous
empirical investigation, it has been demonstrated that integrating creative dramatics into classroom,
practice substantively enhances pupils' cognitive, communicative, and socio-emotional development,
The findings resonate with existing literature, which underscores the multifaceted benefits of drama-‘
based learning in cultivating critical thinking, creativity, and collaboration among young learners.‘

espite the compelling evidence supporting its efficacy, the study also reveals persistent challenges that

inder the optimal implementation of creative dramatics within the region. These include inadequate‘
teacher training, limited availability of resources, and socio-cultural barriers that affect engagement and
lacceptance among educators and learners alike. Addressing these obstacles requires concerted efforts
from educational stakeholders, including policymakers, school administrators, and teacher training
institutions, to enable sustainable integration of creative dramatics within the primary school
curriculum. \
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present unique opportunities for contextualizing and localizing creative dramatics approaches.
Capitalizing on indigenous performance traditions not only enriches educational experiences but also
contributes to the critical decolonization of curriculum content, fostering learner identity affirmation
and inclusivity. Ultimately, the adoption of creative dramatics transcends mere curricular enhancement,
‘offering a holistic framework for nurturing 21st-century competencies essential for personal and
societal advancement. By prioritizing its integration and addressing implementation barriers, Adamawa

State's education system can pioneer innovative, engaging, and culturally responsive pedagogies that‘

‘signiﬁcantly elevate educational outcomes. This study, therefore, calls for ongoing research, advocacy,
‘and professional development to harness the full pedagogical power of creative dramatics, thereby‘
enabling aresilient and progressive educational landscape for Nigeria's future generations.
| |
Recommendations |
Based on the comprehensive findings of this study, the following recommendations are proposed to|
effectively harness the benefits of creative dramatics within primary education in Taraba State: |
1. Integrate specialised modules on creative dramatics into pre-service and in-service teacher
| training curricula. Equipping educators with the necessary skills and pedagogical knowledge
| will improve the fidelity and impact of drama-based instructional methods. |
2. Provision of adequate materials, space, and funding for creative dramatics activities must be
| prioritised. Schools should be supported to acquire relevant props, scripts, and equipment to
facilitate engaging and authentic drama experiences. |
3, Curriculum designers should incorporate indigenous performance traditions and local narratives
into creative dramatics content. This approach will foster cultural identity affirmation and
increased learner engagement across the diverse ethno-linguistic groups in the region. |
4. Advocacy efforts targeting school administrators, parents, and community leaders should‘

emphasize the pedagogical value of creative dramatics. Enhancing understanding will help

|
. . . . ) |
dispel misconceptions and secure broader support for its implementation. |

5. Establish ongoing workshops and peer-learning networks for teachers to share best practices,‘
troubleshoot challenges, and innovate drama-based teaching strategies in line with emerging‘
research. |

6. Encourage integration of drama activities beyond language arts to include mathematics, science,

| and social studies. This interdisciplinary approach can enhance conceptual understanding and
| critical thinking across the curriculum. |
7. Engage with local communities to sensitively navigate potential cultural reservations about
\ drama activities. Collaborative dialogues can tailor approaches that respect local values while
\ promoting educational benefits. \
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