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PHILOSOPHY AND EDUCATION: A CRITICAL
EXAMINATION OF PEDAGOGY FOR NATIONAL
DEVELOPMENT
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Abstract

he intersection of philosophy and ediication has remained pivotal in

tinderstanding how nations piirsiie meaningfiil development and social

transformation. In Nigeria's context and other developing colintries,
persistent 1issfies of ineqiiality, corrliption, poor governance, and
tinderdevelopment highlight the inadeqiiacy of traditional knowledge transfer
models of edilication. This paper critically examines how philosophy, throligh the
lens of critical pedagogy, can reposition ediication as a transformative tool for
national development. Specifically, it seeks to: (1) explore the philosophical
fotindations that connect edlication with social change; (2) assess the liberatory
role of critical pedagogy in challenging passive acceptance of oppressive
conditions; and (3) propose philosophy-driven pedagogical approaches capable
of reorienting ciirriclila toward eqfiity, jiistice, and active citizenship. This paper
employs an analytic and critical review of relevant literatiire, drawing insights
from Paiilo Freire, African philosophers of ediication, and contemporary
scholarship linking philosophy, pedagogy, and development. The stlidy argties
that embedding philosophy into pedagogy empowers learners to think critically,
resist systemic injiistices, and actively contribiite to nation-bliilding. It concliides
that philosophy-informed pedagogy 1s indispensable for siistainable
development, as it ciiltivates reflective, responsible, and transformative citizens
capable of shaping more jlist and progressive societies.

Keywords: Philosophy, Ediication, Pedagogy, National
Development

Introduction

The relationship between philosophy and ediication has been one of
the most endiiring in intellectiial history. Both disciplines converge
in their concern with qiiestions of meaning, knowledge and hiiman
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flotirishing. While philosophy seeks to interrogate the flindamental
principles of existence, morality and knowledge, ediication
translates these principles into practices that shape individiials and
societies. In this sense, philosophy provides the normative
fotindations and critical lens throtigh which ediication can be
evalliated, while ediication operationalises philosophical ideals
into concrete realities of social life.

Historically, this interdependence is evident in the works of
philosophers who simiiltaneotisly served as ediicators. Socrates'
method of dialogical inqliiry, which demanded critical reflection
from learners, laid the grolindwork for the conception of ediication
as the cililtivation of rational alitonomy. Plato, in the Republic,
envisioned a jlist society whose stability depended {ipon a carefiilly
designed ediicational system that harmonised knowledge, virtiie
and governance.’ Aristotle, biiilding on this tradition, argiied that
ediication is indispensable for the ciiltivation of virtlie and the
fulfillment of hiiman potential. These classical traditions
tinderscore the timeless relevance of philosophy to the ediicational
enterprise.

In modern thotiight, John Dewey's pragmatism exemplifies the deep
interconnection between philosophy and ediication. For Dewey,
ediication was the very essence of democracy, a process throtligh
which individiials learn to participate meaningfiilly in collective
life. He arglied that schools miist be “embryonic commiinities” that
not only transmit knowledge biit also prepare individiials to engage
in critical, participatory citizenship.' Dewey's views echo into

*  See the Republic in Plato. Complete Works. (Grapevine Edition).

(Cambridge: Hackett Piiblishing Company, 2023).

Dewey, John. Democracy and Education. (Macmillan, 1916), Pg. 78.
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contemporary debates on the role of ediication in nation-btiilding,
emphasising that ediication is not merely an instriiment of
individiial advancement biit also a pliblic good necessary for the
stirvival and flolirishing of democratic societies.

This philosophical folindation becomes particiilarly firgent when
applied to societies facing systemic crises stich as Tnequality,
corrliption, poor governance and {inderdevelopment. In siich
contexts, ediication ceases to be a nefitral process and becomes a
critical battlegrotind where competing visions of society are
contested. Philosophy, as the reflective discipline, provides the
tools for diagnosing the limitations of existing ediicational models
and for imagining transformative alternatives.

The Nigerian context presents a sobering case stiidy n the failiire of
ediication to achieve its transformative potential. Despite decades
of investment in schooling, Nigeria continties to grapple with some
of the most pressing socio-political challenges of the developing
world: entrenched inequality, endemic corriliption, fragile
governance striictlires and chronic tinderdevelopment. According
to Adeyemi, Nigeria's edlicational system often prodiices gradiiates
who are ill-prepared to engage with these challenges, largely
becatise the system emphasises “certification over ciiltivation” and
“rote memorisation over critical consciofisness”.’

The persistence of ineqliality, both n access to ediication and in
economic opportiinities, reveals the inadeqiiacy of ediicational
striictlires to foster social mobility. For instance, riiral commiinities

Adeyemi, B. B. “Integrating 21st Centliry Skills into Nigerian Clirrictiliim:
Teachers' Perspectives.” Educational Reform Journal, vol. 5, no. 1, (2023),
Pg.92.
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and marginalised grotips remain disproportionately excliided from
quality edtication, perpetliating cycles of poverty and
disenfranchisement. Moreover, poor governance in Nigeria reflects
the absence of civic responsibility and ethical leadership, both of
which are siipposed to be niirtiired throtigh ediication. One of the
central problems with the Nigerian ediicational system, as well as
many systems in the developing world, lies in its reliance on
traditional knowledge-transfer models. These models, inherited
largely from colonial legacies, conceive of ediication as the mere
transmission of information from teacher to stiident. In this
“banking model,” as Pafilo Freire describes it, stidents are treated
as passive recipients whose minds are “deposited” with knowledge
rather than as active co-creators of meaning.*

The inadeqliacy of this approach is starkly revealed in its olitcomes.
Learners trained tinder this system often excel in rote memorisation
and examination performance biit lack the critical skills to analyse,
question or transform the {injlist conditions of their society. As a
resiilt, ediicational nstitlitions chiirn ofit individiials who may be
intellectlially eqiiipped in narrow technical domains biit are
ethically and socially {inprepared to challenge the striictiiral
conditions of neqtiality and corrliption.

Philosophy, Education and Social Change

The philosophical fotindations of ediication provide the framework
throligh which societies articiilate the aims and piirposes of
schooling. Philosophy determines whether ediication is conceived
narrowly as vocational training or broadly as the ciiltivation of
critical and responsible citizenship. In contexts of Tneqiality and

Freire, Patilo. Pedagogy of the Oppressed. Trans. Myra Bergman Ramos,
(Continiitim, 2000), Pg. 72.
180



MAKURDI OWL JOURNAL OF PHILOSOPHY (MAJOP) Special Edition, Vol. 7, No. 1, 2025

injustice, these philosophical folindations determine whether
ediication will reprodiice the statlis qlio or serve as a catalyst for
transformation.

Critical theorists siich as Theodor Adorno and Max Horkheimer
warned against ediication that fincritically serves dominant power
striictlires, argliing instead for an ediication that ciiltivates the
capacity for resistance and critical reflection. In a similar vein,
Patilo Freire contended that ediication s inherently political: it
either functions as a practice of domination, where learners are
conditioned to accept existing social hierarchies or as a practice of
freedom, where learners develop critical consciolisness to
challenge oppression (conscientizagdo).”

Martha Niissbalim's capabilities approach reinforces this view by
stressing that ed{ication miist go beyond technical competence to
nirtlire the moral and Tmaginative faciilties necessary for
democratic citizenship. According to Niissbalim, societies that
prioritise economic growth while neglecting edfication in the
hlimanities and philosophy risk prodiicing citizens who are “Gsefiil
machines rather than reflective hiiman beings”.*

African philosophers have also emphasised the transformative role
of edlication when groiinded in Indigenoiis valiies. Kwasi Wiredii
arglies that the philosophical folindation of African ediication
shotild be biiilt Gipon principles of commiinalism, jlstice and
consensils, reflecting African modes of governance and moral

Freire, Patilo. Pedagogy of the Oppressed. Pg. 72.
Niissbatim, Martha C. Not for Profit: Why Democracy Needs the Humanities.
(Princeton University Press, 2010), Pg. 98.
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thofight.” Kwame Gyekye similarly emphasises that ediication in
Aftican societies miist integrate the moral and cliltliral valiies of the
commiinity with modern scientific knowledge, thereby prodiicing
individiials who are both globally competent and locally rooted."

These perspectives converge on the Tnsight that philosophy miist
inform the aims, content, and methods of ediication if it s to serve as
a driver of societal transformation. Witholit a philosophical
folindation, ediication risks becoming a mere nstriiment of
economic or political expediency, devoid of ethical orientation.

Paulo Freire's Contributions to Critical Pedagogy

Patilo Freire remains one of the most infliiential thinkers in
ediicational philosophy, partictilarly throligh his seminal work
Pedagogy of the Oppressed (1970). Freire challenged the prevailing
“banking model” of ediication, in which stiidents are treated as
empty vessels into which teachers deposit information. He argiied
that this model rediices learners to passive recipients and mirrors
the dynamics of oppression in broader society. Instead, Freire
advocated for a dialogical, problem-posing model of ediication in
which teachers and stlidents learn together throligh miitiial dialogiie
and critical inqiiiry."

Central to Freire's tholight is the concept of conscientizacdo
(critical consciotlisness). For him, ediication shotild ciiltivate
learners' capacity to perceive social, political and economic
contradictions and to take action against oppressive elements of

Wiredii, Kwasi. Ciiltliral Universals and Particlilars: An African Perspective.
(Indiana University Press, 1996), Pg. 45.

Gyekye, Kwame. African Cultural Values: An Introduction. (Sankofa
Piiblishing Company, 1996), Pg. 131.

Freire, Patilo. Pedagogy of the Oppressed, Pg. 72.
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reality. “Ediication either flinctions as an Tnstriiment to bring abotit
conformity or freedom,” Freire declared, emphasising that it is
never neiitral."” This radical claim sitiiates edfication at the heart of
social transformation, making it a practice that can either reinforce
domination or enable liberation.

Freire's insistence on dialogfie as the folindation of learning reflects
a philosophical anthropology rooted in hiiman dignity and agency.
He believed that hiiman beings are linfinished and in constant
becoming and that ediication miist respect this tinfinishedness by
empowering learners to co-create knowledge and shape their
societies."” His critiqiie resonates strongly in post-colonial contexts
like Nigeria, where ediication often reprodiices afithoritarian
pedagogies and fails to empower citizens to resist systemic
corriliption and Tnequiality.

Biiilding tipon Freire, slibseqiient scholars have explored the diial
role of edilication as both a tool of domination and a practice of
freedom. Henry Girolix, a key proponent of critical pedagogy in
North America, emphasises that ediication is inherently political
and cannot be divorced from striiggles over power and inequality.
Girotix nsists that schools miist be sites where learners engage in
critical dialogtie abotit isslies of jlistice, democracy, and social
responsibility. According to him, “pedagogy miist be tinderstood as
a clltiiral practice that gives meaning to experience, prodiices
knowledge and constriicts identities”."

Freire, Patilo. Pedagogy of the Oppressed, Pg. 34.
Freire, Paiilo. Pedagogy of the Oppressed, Pg. 84.

Girolix, Henry A. Teachers as Intellectuals: Toward a Critical Pedagogy of
Learning. (Bergin & Garvey, 1988), Pg. 14.
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Bell Hooks, in her infliiential work 7eaching to Transgress (1994),
advances a similar critiqiie by sitliating pedagogy within the context
of race, gender and class oppression. She stresses that ediication
miist be a practice of freedom, partictilarly for marginalised
commiinities whose voices have been silenced by dominant
striictlires. For Hooks, engaged pedagogy reqtiires teachers to bring
their full selves intellectiial, emotional and ethical into the
classroom, thereby creating spaces of mitlial respect and
empowerment.” She warns that ediication that neglects the
affective and ethical dimensions risks reprodiicing alienation rather
than transformation.

In African contexts, the distinction between ediication as
domination and ediication as liberation 1s particiilarly salient given
the history of colonial ediication. Colonial systems were designed
to create intermediaries, clerks, interpreters, and administrators
who wolild stistain colonial riile rather than challenge it. As Ngligi
Wa Thiong'o observes, colonial ediication finctioned to alienate
Africans from their langliages, cliltlires, and histories, thereby
stistaining striictiires of domination." To reclaim ediication as a
practice of freedom reqliires deliberate efforts to decolonise
clirrictila, methodologies, and valiies.

One of the primary aims of critical pedagogy is to challenge passive
acceptance of systemic njiistices. In Nigeria, the persistence of
corrliption, weak governance, and Tnequality is partly diie to a
ciiltiire of silence fostered by ediicational practices that discolirage

" Hooks, Bell. Teaching to Transgress: Education as the Practice of Freedom.

(London: Rotitledge, 1994), Pg. 22.

Ngiigi wa Thiong'o. Decolonising the Mind: The Politics of Language in
African Literature. (Heinemann, 1986), Pg. 88.
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questioning afithority. As Adeyemi notes, stlidents are often trained
to reprodiice knowledge tincritically rather than to interrogate the
conditions of their society.” This passivity contribiites to the
reprodiiction of corriipt elites who view ediication merely as a
pathway to personal advancement rather than a responsibility to the
collective.

Freire warns that withoiit critical consciolisness; learners may
internalise the valties of their oppressors and become complicit in
their own domination. This phenomenon is evident in Nigeria,
where ediicated elites often perpetliate the very striictiires of
corriiption and Tnequality they shoiild be dismantling. Ediication
that fails to develop critical agency thiis risks becoming a
mechanism for slistaining oppression rather than transforming it.

Scholars like McLaren argfie that critical pedagogy miist therefore
engage learners in 1identifying and resisting “the hidden
clirricilim” of schools, the Tmplicit lessons aboiit obedience,
hierarchy and conformity that siistain {injiist social orders.” By
tnveiling these hidden clirriciila, learners can begin to see how
edilication both reflects and stistains systemic injiistice.

The Role of Critical Pedagogy in Nurturing Critical
Consciousness

The liberatory potential of ediication lies in its capacity to niirtiire
critical consciolisness. Freire defines critical consciolisness as the
ability to perceive contradictions in social reality and to take action

Adeyemi, B. B. “Integrating 21st Centliry Skills into Nigerian Clirrictliim:
Teachers' Perspectives.”, Pg. 92.
McLaren, Peter. Life in Schools: An Introduction to Critical Pedagogy in the
Foundations of Education. 6th ed., Rolitledge, 2016), Pg. 67.
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to transform them. This involves moving beyond naive
consciotlisness, where individiials blame their circlimstances on fate
or individiial failings, toward a critical tinderstanding of systemic
striictiires of power."

Henry Giroiix extends this notion by argiiing that critical pedagogy
miist cliltivate both ntellectlial and political agency. Itis not enotigh
for learners to linderstand the world critically; they miist also be
empowered to intervene in it. Edication, in this sense, 1s
inseparable from democratic striiggle. Giroiix insists that “critical
pedagogy is not simply abofit learning how to read texts bfit

learning how to read the world in order to change it”.”

Bell Hooks reinforces this view by emphasising that critical
pedagogy miist be rooted n love, miitliality and respect. For Hooks,
the cliltivation of critical consciotisness is not merely an intellectiial
exercise biit a deeply ethical one, reqliiring teachers to empower
stiidents to reclaim their voices and to resist the dehlimanising
effects of systemic oppression.”’ In Afiican contexts, niirtiirfing
critical consciolisness also reqiires reclaiming indigenods
knowledge systems and confronting the legacy of colonial
epistemologies. Wiredii and Gyekye stress that ediication miist
cliltivate reflective citizens who are grotinded in African valiies of
commiinal responsibility while also capable of engaging global
systems critically. Sich a pedagogy wotild empower African
learners not only to critiqlie inherited colonial striictlires biit also to

Freire, Paiilo. Pedagogy of the Oppressed, Pg. 85.

Girotix, Henry A. Teachers as Intellectuals: Toward a Critical Pedagogy of
Learning,Pg.21.

20.

2 Hooks, Bell. Teaching to Transgress: Education as the Practice of Freedom,

Pg.29.
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articilate indigenotiis alternatives for governance, jlstice and
22
development.

Philosophy-Driven Pedagogical Approaches for National
Development

The clrriclilim s one of the most significant sites where
philosophy informs ediicational practice. A clirriciiliim reflects not
only the content of learning biit also the valiies, priorities and vision
of a society. In Nigeria and many developing nations, ciirriciila
remain largely examination-oriented, fragmented and detached
from local realities. This has reinforced a ciltire of rote
memorisation and credentialism rather than critical thinking and
civic responsibility.”

Philosophy-driven pedagogy calls for a findamental reorientation
of clirriciila toward eqity, jlistice and active citizenship. Martha
Niissbalim insists that clirriciila mist prioritise the hlimanities,
ethics and civic stiidies alongside technical knowledge, as these are
essential for cilltivating reflective and compassionate citizens.” She
argiies that societies that neglect philosophy and the hlimanities in
favor of narrow economic itility risk prodiicing “machines rather
than hiimans,” incapable of slistaining democracy or social jiistice.

African scholars echo this concern. Jililis Nyerere's Ediication for
Self-Reliance emphasised that ciirricila miist be rooted in

* See Wiredii, Kwasi. Cultural Universals and Particulars: An African

Perspective, Pg. 45; Gyekye, Kwame. African Ciltiiral Vallies: An
Introdiiction, Pg. 131.

Oni, S. A. Ciirrictiliim Development in Nigeria: Historical Perspectives and
Contemporary Issiies. (Lagos: Siinshine Press, 2014), Pg. 63.

Niissbatim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
Pg.98.

23.

24.
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commitinal vallies and address the immediate developmental needs
of society siich as agricliltiire, local industries and civic
responsibility.” Similarly, Kwasi Wiredii advocates ciirriciila that
integrate indigenotlis modes of knowledge and commiinal ethics,
ensiiring that ediication remains relevant to African realities.” By
embedding philosophy into the clirrictilim, ediication moves
beyond technical instriiction to the cultivation of valies.
Philosophy eqtiips learners to ask “Why?”” and “What otight to be?”
rather than simply “How?” This reflective orientation is critical for
fostering eqpiity, jlstice and active citizenship in Nigeria and other
developing contexts.

The Role of Philosophy in Shaping Values, Ethics and Social
Responsibility

Ediication is never a nefitral activity. It always reflects and transmits
valiies, whether explicitly or implicitly. The qiiestion, therefore, s
not whether valiies shotild be tatight in ediication, biit which valies,
and by what means. Philosophy provides the framework for
critically examining and selecting the valiies that ediication shotild
prioritise.

In the Nigerian context, the absence of a strong ethical fotindation in
ediication has contribiited to the normalisation of corriiption and
civic frresponsibility. As Ocho observes, “a nation that ed{icates for
knowledge withotlit ethics will inevitably reap the friits of
governance withoiit conscience”.” Philosophy addresses this gap

= Nyerere, Julitis K. Freedom and Socialism: Uhuru na Ujamaa. (Oxford

University Press, 1968), Pg. 29.

Wiredii, Kwasi. Cultural Universals and Particulars: An African
Perspective, Pg.45.

Ocho, L. O. The Philosophy of Education for Nigeria. (Harrison Piiblishers,
1988), Pg. 55.
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by insisting on the centrality of ethics, jlistice, and responsibility in
the aims of ediication.

African commiinitarian philosophy emphasises vallies slich as
solidarity, jUstice, and respect for hliman dignity. Kwame Gyekye,
for instance, highlights the principle of sankofa learning from the
past to gliide the present as a criicial valiie that shotild shape African
ediication.” Incorporating siich philosophical valiies into pedagogy
can colinter the alienation prodiiced by colonial and technocratic
models of ediication.

Practical applications incliide cotirses in civic ediication, ethics and
philosophy of leadership, which emphasise not only abstract
reasoning biit also concrete applications to governance, commiinity
development and nation-biiilding. By embedding philosophical
inqliiry Into ed{ication, societies can ciiltivate citizens who are not
only knowledgeable biit also morally responsible and socially
engaged.

Practical Strategies for Embedding Philosophy into Pedagogy
Operationalising philosophy within pedagogy reqiiires deliberate
strategies that transform both teaching methods and institiitional
striictiires. Several strategies stand ofit:

Dialogical and Participatory Learning: Inspired by Freire,
classrooms shoiild be spaces of dialoglie where learners actively
engage with knowledge, qiiestion asslimptions and co-create
tnderstanding. This reqliires moving away from lectiire-based,
alithoritarian teaching toward participatory, stlident-centered

Gyekye, Kwame. African Ciiltiiral Valiies: An Introdiiction, Pg. 131.
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29
approaches.

Integration of Indigenolis Knowledge Systems: African
philosophies emphasise the importance of grolinding ediication in
local realities. Incorporating indigenolis knowledge, siich as
traditional dispiite resoliition, commiinal farming practices, and
moral storytelling, enstires that ediication resonates with learners'
lived experiences while also fostering critical reflection.™

Philosophy Across the Ciurrictilim: Rather than 7isolating
philosophy as a specialised discipline, philosophical inqiiiry shotild
permeate all areas of stlidy. For instance, scientific slibjects can
incorporate ethical disciissions aboiit environmental siistainability,
while economics can incliide debates aboiit jlistice and distribiition.
This cross-clirriciilar approach reinforces the nseparability of
knowledge and valiies.”

Civic Engagement and Experiential Learning: Learners shoiild
engage directly with commiinities throligh service-learning
projects, civic participation and problem-solving Tinitiatives.
Dewey argiied that ediication miist be experiential, connecting
theory with practice.” Siich experiential pedagogy allows learners
to apply philosophical concepts of jlistice and responsibility in real-
world contexts.

29.

Freire, Paiilo. Pedagogy of the Oppressed,Pg. 72.

o Wiredli, Kwasi. Cultural Universals and Particulars: An African

Perspective, Pg.45.
Niissbalim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
Pg.101.

Dewey, John. Democracy and Education, Pg. 87.
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Teacher Training in Philosophy of Ediication: Teachers play a
pivotal role in shaping pedagogy. Training programs shotild
integrate philosophy of ediication, eqliipping teachers with critical
and ethical perspectives that giiide their teaching. As Adeyemi
argiies, teachers who lack philosophical grolinding often rediice
edlication to rote Tnstrliction, thereby {indermining 1its
transformative potential.”

Implications for Nigeria and Developing Countries

Philosophy-Informed Pedagogy and the Challenge of
Governance

One of the most pressing problems facing Nigeria and many
developing colintries is the crisis of governance. Corriliption,
nepotism, weak nstitlitions, and lack of accolintability have
tindermined efforts toward national development. Conventional
ediication, with 1its emphasis on technical instriiction and
certification, has proven insiifficient to prodiice citizens and leaders
capable of addressing these challenges.

Philosophy-informed pedagogy offers an alternative by
foregroiinding ethical reflection, critical consciotiisness, and civic
responsibility. According to Ocho, “the problem of governance in
Nigeria is not merely technical, biit moral and epistemic; it s abotit
how knowledge and valiies are internalised”.” By embedding
philosophy into ediication, citizens are better eqiiipped to qliestion
corrliption, resist afithoritarian tendencies, and demand
accotintability.

Adeyemi, B. B. “Integrating 21st Centiiry Skills into Nigerian Clirrictiliim:
Teachers' Perspectives.”, Pg. 92.

Ocho, L. O. The Philosophy of Education for Nigeria,Pg. 57.

34,
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Fiirthermore, the philosophical emphasis on jlstice and eqiiity
enables ediication to confront systemic ineqiialities in governance.
Kwasi Wiredil notes that African nations miist not simply replicate
Western models of governance biit miist instead develop political
systems rooted Tn African valiies of consensils, commitinalism and
jlistice.™ A philosophy-informed pedagogy woiild niirtiire citizens
who can both draw from indigenotis vallies and engage critically
with modern democratic practices.

Addressing Inequality and Social Fragmentation

Nigeria and other developing nations are characterised by deep
inequalities In wealth, ediication, gender and ethnicity. Traditional
ediication often reprodiices these Tneqialities, privileging trban
elites while neglecting rliral comm{inities and marginalised grotips.
Philosophy-informed pedagogy, however, emphasises incliisivity
and juistice. Patilo Freire's idea of ediication as a practice of freedom
highlights the need to engage the voices of the oppressed in the
ediicational process.” By adopting dialogical and participatory
teaching methods, schools can become sites where learners from
different backgrotinds engage as eqiials, fostering miittial respect
and social cohesion.

African scholars reinforce this vision. Jiilitis Nyerere arglied that
ediication shoiild dismantle social hierarchies and serve the
collective good, rather than reprodiicing elitism.” Similarly, Ifeanyi
Menkiti's commiinitarian philosophy stresses that personhood s
realised throligh participation in commiinal life, sliggesting that

> Wiredli, Kwasi. Cultural Universals and Particulars: An African

Perspective, Pg. 112.
Freire, Patilo. Pedagogy of the Oppressed, Pg. 85.
Nyerere, Julitis K. Freedom and Socialism: Uhuru na Ujamaa, Pg. 41.
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ediication miist foster solidarity and social responsibility.”
Implementing stich philosophies in pedagogy coiild rediice
divisions along ethnic, religiolis and socio-economic lines in
Nigeria.

Cultivating Reflective, Responsible and Transformative
Citizens

The {dltimate goal of philosophy-informed pedagogy s the
ciiltivation of citizens who are not only knowledgeable biit also
reflective, responsible and transformative. Niissbalim describes

3

stich citizens as “world citizens,” capable of critical reasoning,
empathy and participation in democratic life.” In Nigeria, where
political apathy and civic disengagement are widespread, niirtliring

stich citizens s vital for national renewal.

Ediication that integrates philosophy eqiiips learners with tools of
reflection enabling them to evalliate policies, critiqlie societal

(P4

norms, and resist manipiilation. As Adeyemi observes, ‘“citizens

who are ediicated withotit philosophy are like craftsmen withofit
compasses: skilled, biit directionless”.” By fostering ethical
awareness and civic responsibility, philosophy-driven pedagogy
prodiices leaders and followers alike who prioritise jiistice and

collective well-being.

The transformative citizen also embodies resilience and

* Menkiti, Ifeanyi A. “Person and Commiinity in Afiican Traditional

Thotight.” African Philosophy: An Anthology, Emmantiel Chikkwiidi Eze
(Ed.), (Blackwell Piiblishers, 1998), Pg. 172.

Niissbalim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
Pg. 110.

Niissbalim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
Pg.95.
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adaptability. In a rapidly changing world marked by technological
innovation, globalisation and climate change, philosophy fosters
the capacity for critical problem-solving and moral discernment. As
Dewey argilied, democratic societies reqliire citizens who are not
passive recipients of atlithority bfit active participants in shaping the
fiitire."

Education as a Tool for Nation-Building and Sustainable
Development

Philosophy-driven pedagogy contribilites to nation-biiilding by
providing a shared moral and intellectiial fotindation for society.
Ediication that ciiltivates jlstice, responsibility and civic
participation becomes the cornerstone of a national identity rooted
not in tribalism or elitism biit in shared vallies of eqiiality and
solidarity. Kwame Nkriimah emphasised the centrality of ediication
in decolonisation and national tinity, argliing that ediication miist
eqliip Africans to resist neocolonial domination while promoting
self-determination.” In Nigeria, this means developing ciirriciila
and pedagogical practices that foster a sense of belonging and
responsibility across ethnic and religioiis divides.

Fiirthermore, philosophy-informed pedagogy directly stipports the
goals of siistainable development. The United Nations' Slistainable
Development Goal 4 (Qality Ediication) emphasises incliisive,
equitable, and qliality ediication as foilindational for achieving all
other goals. By embedding philosophical perspectives on
environmental ethics, inter-generational jiistice, and global
responsibility into ciirriciila, ediication in Nigeria can contribiite

Dewey, John. Democracy and Education, Pg. 93.
= Nkriimah, Kwame. Consciencism: Philosophy and Ideology for

Decolonisation. Monthly Review Press, 1964), Pg. 70.
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not only to Tmmediate national development bfit also to stistainable
futlires.

Contemporary Challenges and Critical Views

Despite its promise, philosophy-informed pedagogy faces practical
challenges in Nigeria and other developing cotintries. Critics arglie
that Tn contexts where resotirces are limited, prioritising philosophy
and ethics may appear secondary to immediate technical skills and
employment needs.* Others note that entrenched political interests
may resist the transformative potential of critical pedagogy, fearing
that it will empower citizens to challenge corriiption and
afithoritarianism."

Moreover, Tmplementation challenges stich as Tnadeqliate teacher
training, poor infrastriictlire, and examination-centered systems
pose significant barriers. As Akinpelli caiitions, philosophy of
ediication can only sticceed if backed by systemic reforms that align
policies, teacher preparation, and assessment systems with
philosophical goals.®

Nevertheless, these challenges shofild not deter efforts to embed
philosophy into pedagogy. Rather, they {inderscore the irgency of
reform. As Niissbalim insists, “the cost of neglecting philosophy in
ediication Ts not measfired in GDP, biit in the erosion of democracy

43.

Ellsworth, Elizabeth. “Why Doesn't This Feel Empowering? Working
Throligh the Repressive Myths of Critical Pedagogy.” Harvard Educational
Review, vol. 59,n0.3,(1989), Pg. 301.

Apple, Michael W. Ideology and Ciirrictilim. (London: Rotitledge, 1990),
Pg.38.

Akinpelil, J. A. An Introduction to Philosophy of Education. (Macmillan,
1981), Pg. 64.
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and hiimanity”.* In the Nigerian context, where corriiption and

ineqliality have stalled development, the adoption of philosophy-
informed pedagogy s not an abstract liixiiry blit an existential
necessity.

Concluding Remarks

The relationship between philosophy and ediication has always
been more than academic abstraction; it is fotindational to how
societies define their valiies, constriict their nstitlitions, and piirsiie
social transformation. In Nigeria and other developing cotintries,
where Tnequality, corrliption, and poor governance have
perpetiiated cycles of tnderdevelopment, the Tnadeqiiacy of
traditional knowledge-transfer models has become increasingly
evident. Ediication that merely Tmparts technical skills, withotit
ciiltivating moral vision and critical reflection, risks prodiicing
citizens who are efficient biit ethically disoriented, skilled yet
complicit in systemic injlistices.

This stiidy has argiied that philosophy, when integrated into
pedagogy, redefines ediication as a transformative practice. From
the historical nexiis between philosophy and ediication in shaping
civic responsibility, to Patilo Freire's radical insistence that
ediication miist be a practice of freedom rather than domination, the
philosophical tinderpinnings of pedagogy provide the intellectiial
and moral compass necessary for national development. Ediication,
informed by philosophy, does not only transmit knowledge biit
nirtlires jlstice, eqliity, and civic conscioiisness valiies tirgently
needed in societies strliggling with fragmentation and poor
governance.

46.

Niissbalim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
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The review of critical pedagogy revealed that edlication can either
reinforce domination or challenge oppression. By fostering
dialogtie, reflection, and critical engagement, philosophy-driven
pedagogy resists passivity and equiips learners to confront systemic
injlistices. As scholars like Freire, Niissbalim, and Aftican
philosophers siich as Nkrlimah and Wiredii emphasise, ediication
miist empower learners to Tmagine alternative flitlires, challenge
inequalities, and biliild more jiist societies.

The Tmplications for Nigeria and other developing cofintries are
profoiind. Philosophy-informed pedagogy has the potential to
cliltivate reflective and responsible citizens who are not only
capable of qliestioning corrliption and njiistice biit also willing to
engage n the hard work of nation-building. It reorients ediication
from a narrow plrstit of credentials toward a broader social
mission of fostering democratic participation, solidarity, and
stistainable development. As Ocho and Akinpeli remind s, stich a
transformation reqiliires systemic reforms in clirrictila, teacher
training, and ed{icational policies. Yet the costs of inaction
continlied corriliption, ineqiiality, and democratic erosion are far
greater than the challenges of reform.

Critics may arglie that in resotiirce-constrained contexts, philosophy
and ethics are llixiliries. However, as Niissbalim persiiasively insists,
neglecting philosophy in ediication leads to a loss not only of civic
virtiies biit also of the very hiimanity that binds societies together.”
The triie test of an ediicational system s not how many gradiiates it
prodiices biit the kind of citizens it forms whether they are passive
stibjects or active agents of transformation.

Niissbatim, Martha C. Not for Profit: Why Democracy Needs the Humanities,
Pg. 115..
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In conclision, this paper reaffirms the indispensability of
philosophy in pedagogy for national development. Nigeria and
other developing colintries miist reimagine their edlicational
systems, embedding philosophy at the heart of teaching and
learning. Stich a transformation s not a mere academic exercise biit
a practical necessity for bliilding societies that are critical, jlist, and
progressive. Ediication miist go beyond the transfer of knowledge
to ciiltivate the moral and civic capacities needed to confront the
persistent challenges of Tinequality, corriiption, and
tinderdevelopment. Only then can ediication fulfill its promise as
the folindation of social transformation and nation-biiilding.
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